







































































occupies	 an	 increasingly	 central	 place	 in	 the	 culture	 of	 the	 school.	 By	 engaging	 with	 the	 theories	 and	 ideas	 of	





are	 centred	 on	 effective	 pedagogy	 and	 learning.	 The	 Alliance	 is	 focused	 on	 bringing	 the	 very	 best	 national	 and	
international	 speakers	 into	Greenwich	 to	 facilitate	 debate	 and	 engagement	 of	 highest	 standard	whilst,	 at	 the	 same	
time,	 nurturing	 home-grown	 researchers	 who	 contribute	 to	 the	 growing	 body	 of	 knowledge	 that	 enables	 the	
profession	to	sustain	itself.		
	


















and	 growing	 distance	 between	 classroom	 teaching	 and	 academia.	 Research	 and	 development	within	 the	 RGTSA,	 by	





explicitly	 discuss	 how	 to	 translate	 new	 ideas	 within	 their	 practice,	 and	 to	 implement	 what	 they	 have	 learned	 by	
experimenting	in	the	classroom.		
	













































































































































Thomas	 Tallis	 is	 a	 large	mixed	 comprehensive	 school	 for	 students	 aged	 11-18.	 There	 is	 a	 strong	
focus	on	creativity	and	community,	and	the	promotion	of	education	to	understand	the	world	and	
change	 it	 for	 the	better.	 I	 became	whole	 school	 literacy	 coordinator	of	 the	 school	 in	 September	
2015	after	teaching	English,	with	a	responsibility	for	Key	Stage	3,	for	five	years	(three	of	which	were	
at	 a	 secondary	 school	 in	 Bath).	 I	 have	 also	 been	 a	 tutor	 throughout	 my	 teaching	 career	 and	
currently	am	responsible	for	a	Year	9	tutor	group.		
When	I	took	on	the	literacy	coordinator	role,	I	felt	it	was	important	to	evaluate	and	build	upon	the	
school’s	 promotion	 of	 reading,	 writing	 and	 speaking	 and	 listening.	Whilst	 I	 was	 aware	 of	 some	
excellent	practice	taking	place	in	different	departments,	I	didn’t	feel	like	the	promotion	of	literacy	










focus	on	trying	to	create	a	distinct	reading	culture	 in	the	school.	Whilst	 in	reality,	 this	was	never	



















students,	 their	 parents	 or	 guardians)	 were	 informed	 about	 the	 content,	 aims	 and	 expected	
outcomes	of	the	study	and	gave	their	consent.	All	participants	also	had	the	right	to	withdraw	at	all	
times	without	questions	being	asked.	The	most	effective	action	research,	according	to	Koshy	(2005,	
27)	 ‘facilitates	 changes	 through	 enquiry’	 and	 is	 ‘participatory.’	 Throughout	 the	 action	 research	
process,	 I	 collected	 both	 quantitative	 and	 qualitative	 data,	 using	 student	 focus	 groups,	 informal	
interviews	and	a	staff	survey	on	surveymonkey.com.	Koshy	(2005,	21)	states	that	action	research	is	
about	 ‘generating	 new	 knowledge’	 and	 Somekh	 (2006,	 18)	 believes	 that	 it	 ‘involves	 the	
development	of	knowledge	and	understanding	of	a	unique	kind.’	I	will	be	using	the	data	collection	
to	trial	different	reading	initiatives	at	the	school	I	work	at.	The	results	that	I	find	will	be	specific	to	





reading	 culture.	 While	 she	 found	 some	 excellent	 practice	 in	 a	 number	 of	 departments,	 she	
concluded	 that	 –	 at	 that	 time	 –	 Thomas	 Tallis	 did	 not	 have	 a	 ‘distinct	 reading	 culture’.	 These	
findings	 helped	 put	my	 concerns	 into	 a	more	 tangible	 context	 and	 encouraged	me	 to	 keep	my	
action	research	project	clearly	focused	on	reading	across	the	school.		
	
It	 can	 be	 a	 real	 challenge	 for	 staff	 to	 promote	 reading	 for	 pleasure	 with	 so	 many	 competing	
priorities	 to	 contend	with.	 However,	 I	 believe	 that	 by	 creating	 a	 reading	 community	 across	 the	
school,	it	will	help	with	attainment	and	motivation	in	all	areas.	The	initiatives	I	want	to	put	in	place	
need	 to	 have	 reading	 for	 pleasure	 and	 student	 enjoyment	 at	 the	 heart	 of	 their	 design,	 and	
shouldn’t	 feel	 enforced.	 This	 in	 turn	 brings	 its	 own	 challenges	 as	 it	 can	make	 the	 results	 more	
difficult	to	evaluate	quantitatively.			
4|COLLECTING	INFORMATION	TO	SUPPORT	THE	ACTION		
According	 to	 a	 survey	 conducted	 by	 the	 National	 Literacy	 Trust	 in	 2014,	 children’s	 reading	
enjoyment	has	declined	significantly	 in	the	previous	five	years,	especially	amongst	older	children.	
This	is	a	worrying	trend	and	one	that	I	am	inclined	to	agree	with	after	teaching	for	almost	six	years.	
With	 so	 many	 other	 forms	 of	 entertainment	 easily	 accessible,	 a	 growing	 number	 of	 students	
informally	comment	 that	 they	don’t	make	 time	 for	 reading	and	would	 rather	do	something	else.	














The	 National	 Literacy	 Trust	 (2006,	 23)	 believes	 that	 ‘schools	 need	 to	 implement	 a	 reading	
promotion	 programme	 that	 will	 make	 reading	 an	 experience	 that	 is	 actively	 sought	 out	 by	
students.’	Before	actually	 implementing	some	reading	initiatives,	 I	wanted	to	find	out	what	other	
schools	 and	 experts	 were	 doing	 to	 promote	 reading	 for	 pleasure.	 I	 attended	 a	 Literacy	 Leaders	
meeting	run	by	Greenwich	borough	in	October	2015,	where	I	met	Angie	Smith	from	The	John	Roan	
school	 who	 carried	 out	 a	 similar	 project	 to	 me	 last	 year	 and	 whose	 enthusiastic	 approach	 to	
promoting	 reading	 across	 the	 whole	 school	 really	 inspired	 me.	 I	 also	 attended	 an	 Outstanding	
Literacy	Conference	in	central	London	in	November	2015	hosted	by	Geoff	Barton	(author	of	Don’t	
Call	It	Literacy!	-	2012)	and	benefited	from	excellent	advice	regarding	the	promotion	of	literacy.	A	
number	 of	 speakers,	 including	 Barton,	 underlined	 the	 importance	 of	 involving	 all	 staff	 in	 the	
promotion	 of	 literacy	 and	 Barton	 echoed	 the	 words	 of	 George	 Sampson	 by	 arguing	 that	 every	
teacher	is	a	teacher	of	English.		
The	 reading	 I	 conducted	 revealed	 different	 perspectives	 about	 how	 to	 encourage	 reading	 for	




Tallis,	we	should	be	allowing	students	 to	have	complete	autonomy	over	what	 they	 read	and	use	
this	 in	order	to	shape	our	reading	ethos.	However,	at	an	RGSTA	literacy	conference	I	attended	at	
the	 University	 of	 Greenwich	 in	May	 2015	 -	 Opening	 Books,	 Opening	Minds	 -	 popular	 children’s	
author,	 Elizabeth	 Laird,	 disagreed	with	 this,	 saying	 that	 teachers	 should	 be	 actively	 encouraging	
students	 to	 read	 high	 quality	 books,	 as	 opposed	 to	 allowing	 them	 a	 completely	 free	 choice.	 As	
quoted	 in	 the	School	and	College	Qualifications	and	Curriculum	 (Department	 for	Education	2016,	
1),	the	Schools	Minister	Nick	Gibb	believes	that	‘it	 is	important	that	all	pupils	in	secondary	school	
are	taught	to	read	and	enjoy	challenging	books	from	amongst	the	world’s	greatest	literature.’	David	






What	 the	 reading	 did	 agree	 on,	 however,	 is	 that	 reading	 initiatives	 heavily	 depend	 on	 the	
involvement	of	all	staff	across	the	school.	Cremin	(2009,	1)	spoke	about	‘Reading	Teachers’	being	
vital	to	promoting	a	reading	community	in	the	school.	Research	from	the	UKLA	(2007/8,	2)	shows	
that	 reading	 for	 pleasure	 is	 strongly	 influenced	 by	 relationships	 (between	 staff	 and	 students,	 as	










how	 they	 were	 promoting	 reading	 for	 pleasure.	 I	 met	 with	 Amy	 Lloyd,	 the	 Library	 Resources	






libraries,	 involvement	 in	wider	 schemes	and	by	creating	an	 inclusive	and	exciting	 reading	culture	
around	the	school.	I	also	feel	that	much	can	be	learnt	from	primary	schools,	as	reading	for	pleasure	
is	often	a	high	priority	 for	 them	and	 in	many	 cases	 is	 successfully	 embedded	across	 all	 subjects.	
Thanks	 to	 support	 from	 Juliet	 Skellit	 from	 Greenwich	 borough	 and	 Carolyn	 Roberts,	 our	
headteacher,	 I	 was	 able	 to	 visit	 Deansfield,	 James	Wolfe	 and	 Foxfield	 primary	 schools	 and	 was	
inspired	 by	 the	 colourful	 displays	 promoting	 reading,	 the	 welcoming	 book	 corners	 and	 also	 the	






group,	 I	 asked	 students	 to	 evaluate	 some	of	 the	 initiative	 ideas	 that	 I	 had	 come	up	with	 for	my	












were	 not	 really	 reading	 during	 their	 designed	 reading	 slots	 and	 would	 appreciate	 some	
guidance;	
- Most	students	(80%)	liked	the	idea	of	voting	for	which	book	to	read;	











- Students	 didn’t	 feel	 that	 an	 after	 school	 book	 sale	would	work	 as	 there	 are	 quite	 a	 few	
























- Almost	 all	 students	 believed	 that	 teacher	 involvement	was	 vital	 for	 any	 initiative	 to	 be	 a	











After	evaluating	the	data	 I	had	collected,	 it	was	clear	 that	 I	needed	to	ensure	that	any	 initiatives	













For	 each	 initiative,	 I	 evaluated	 the	 effectiveness	 through	 another	 student	 focus	 group,	 which	
involved	the	same	ten	students	I	used	for	the	initial	focus	group	conducted	in	the	early	stages	of	






would	 read	 a	 classic	 book	 together	 as	 a	 group.	 I	 hoped	 that	 this	would	 help	 build	 on	 student’s	
















The	books	were	delivered	to	 tutor	groups	at	Christmas	 time	and	 I	put	 together	power	points	 for	
each	book	with	suggested	activities	and	prompt	questions.	Teachers	from	different	faculties	went	
into	assemblies	to	promote	the	books	ready	for	groups	to	start	reading	in	January.	The	idea	behind	
the	 initiative	was	 that	 tutors	would	 read	 aloud	with	 students	 so	 that	 the	 reading	was	 a	 shared	
experience.	 Some	 tutors	 requested	 audiobooks,	 although	 they	 were	 only	 available	 for	 To	 Kill	 a	




Response	 to	 this	 initiative	was	mixed.	While	 the	majority	of	 tutors	 at	 first	 took	 to	 the	 idea	with	
enthusiasm,	as	a	result	of	the	slow	progress	and	competing	tutor	activities,	some	tutor	groups	no	





at	all.’	Although	a	number	of	 teachers	 recognised	 that	 it	was	a	good	 initiative,	with	one	 teacher	
describing	 it	 as	 a	 ‘brilliant	 idea,’	 the	 majority	 of	 staff	 surveyed	 commented	 on	 the	 difficulty	 of	
reading	 a	book	 in	 such	a	 short	 time	 slot.	One	 tutor	 commented	 that:	 ‘as	we	are	 asked	 to	do	 so	
many	things	in	tutor	time,	DEAR	time	and	the	set	of	books	we	have	been	given	have	not	been	read	
consistently.’	 Another	 raised	 the	 issue	 of	 student	 absence	 as	 being	 a	 factor	 in	 preventing	 a	







This	 feedback	was	mirrored	 in	 the	student	 focus	group	conducted	 in	 June.	Many	students	 in	 the	
group	admitted	 that	 the	 reading	of	 their	book	during	 tutor	 time	was	 sporadic,	with	 some	 tutors	
leaving	 it	 to	students	 to	 independently	 read	 in	silence,	or	not	encouraging	them	to	read	 it	at	all.	
While	students	liked	the	idea	of	voting	on	their	favourite	book	from	a	list,	a	number	of	them	didn’t	
like	 being	 told	 what	 to	 read	 and	 didn’t	 enjoy	 listening	 to	 other	 members	 of	 the	 tutor	 group,	
particularly	 less	 confident	 readers,	 read	 the	book	out	 loud.	They	also	 commented	on	 the	 lack	of	
time	available	during	 tutor	 time	 to	 get	 into	 the	book.	One	 tutor	had	extended	 tutor	 time	 in	 the	











as	 I	could,	unfortunately	 it	seemed	to	become	a	chore	for	many	tutors	and	students	and	 I	didn’t	
personally	keep	up	momentum	as	effectively	as	I	could	have	throughout	the	year.	While	I	want	to	




























































































87%	 of	 staff	 surveyed	 rated	 the	World	 Book	 Day	 events	 as	 ‘good’	 or	 ‘excellent’	 with	 only	 one	
person	saying	that	 it	wasn’t	effective	at	all.	One	member	of	staff	commented	that	 ‘students	 love	
anything	out	of	the	ordinary…so	the	World	Book	Day	celebrations	went	down	a	treat’	and	another	
wrote	that	it	‘really	encourages	engagement.’	Concerns	were	raised	that	the	dressing	up	was	only	
really	 embraced	 by	 the	 younger	 years	 and	 a	 few	 people	 commented	 on	 the	 relative	 lack	 of	
engagement	by	staff,	with	one	member	believing	that	‘more	of	a	fuss	needs	to	be	made	by	all.’	The	
student	focus	group	were	largely	positive	about	the	week,	although	the	students	in	Years	9	and	10	






















more	 posters	 about	 the	 school	 promoting	 reading.	 Inspired	 by	 the	 idea	 of	 ‘Reading	 Teachers,’	 I	




The	 posters	 had	 only	 been	 up	 for	 three	 weeks	 when	 I	 sent	 out	 the	 staff	 survey.	 36%	 of	 staff	
believed	 that	 the	 posters	 are	 either	 ‘good’	 or	 ‘excellent’	 at	 promoting	 reading	 for	 pleasure,	
however	 the	majority	surveyed	were	still	undecided	about	 their	 impact.	One	person	commented	
that	they	hadn’t	heard	anything	either	positive	or	negative	about	the	posters.		
	
I	 created	 the	posters	 in	order	 to	help	promote	Thomas	Tallis	as	a	 school	with	a	 ‘distinct	 reading	
culture’	with	 ‘Reading	Teachers’	and	 I	 thought	 it	was	 important	 to	have	 them	visible	around	 the	
school,	and	also	at	reception	for	parents	and	visitors	to	view.	However,	 it	 is	only	really	a	starting	
point	 and	 there	 is	 undoubtedly	 room	 for	 improvement.	 During	 the	 student	 focus	 group,	 ideas	
discussed	 included	 having	 teachers	 talking	 about	 their	 favourite	 books	 in	 assemblies	 and	 also	
having	posters	of	students	reading,	perhaps	with	their	teachers.	Also,	one	member	of	staff	thought	




























involving	 staff	 in	 a	 positive	way.	 I	managed	 to	 persuade	 five	members	 of	 staff	 –	 including	 three	








classes	 from	Year	8,	 into	 the	main	hall	 for	 the	 reading.	 The	music	department	also	offered	 their	
talents	 and	 played	 selected	 tunes	 from	 the	Harry	 Potter	 film	 franchise.	 It	 was	 a	 fantastic	 event	











This	event	 took	place	after	 I	 sent	out	 the	 staff	 survey	evaluating	 reading	 initiatives,	 so	 I	have	no	
quantitative	data	to	show	feedback	from	either	staff	or	students.	However,	the	reaction	was	largely	









event	 as	 an	 ‘amazing	 success’	 and	 a	 number	 of	 Year	 7	 tutors	 informally	 commented	 that	 their	
groups	really	enjoyed	it.		
	
This	 was	 a	 one-off	 event,	 however	 the	 atmosphere	 created	 is	 something	 that	 I	 would	 love	 to	
replicate	much	more	in	the	future.	While	the	performance	was	lots	of	fun	and	we	were	attempting	
to	 break	 a	 record,	 the	 focus	was	 very	much	 on	 reading	 and	 I	made	 sure	 to	 promote	 the	 Harry	


















Sue	Gyde	 from	Greenwich	 Borough	 returned	 to	 the	 school	 in	 June	 2016	 to	 conduct	 a	 follow-up	
literacy	learning	walk	and	made	a	lot	of	positive	comments	about	the	initiatives	we	have	trialled.	In	
her	report,	Sue	noted	that	‘from	a	starting	point	where	a	reading	culture…	was	confined	largely	to	






but	 following	 this	process,	 I	now	 fully	appreciate	 the	usefulness	of	doing	 so	and	will	 continue	 to	
apply	it	both	to	my	role	as	literacy	coordinator	and	as	a	classroom	teacher.	This	experience	has	also	
given	 me	 the	 opportunity	 to	 work	 with	 colleagues	 from	 other	 schools	 and	 benefit	 from	 their	




for	pleasure	has	been	 incredibly	 valuable	and	 I	will	 continue	 to	embed	 this	 into	my	professional	
development,	sharing	my	findings	with	other	members	of	staff.		
	
As	 Koshy	 (2005)	 outlined,	 action	 research	 is	 ‘participatory’	 and	 one	 of	 the	most	 useful	 lessons	 I	
have	learnt	during	this	process	is	the	value	of	staff	and	student	feedback.	Some	of	the	initiatives	I	













will	 be	 using	 the	 action	 research	 model	 to	 continue	 to	 reflect	 upon	 the	 initiatives	 trialled	 and	





for	 discussions	 regarding	 staff	 involvement.	 The	 rising	 profile	 of	 literacy	 across	 the	 school	 will	
hopefully	allow	greater	promotion	of	reading,	writing	and	speaking	and	 listening	on	a	day-to-day	
basis	 across	 all	 subjects	 in	 the	 near	 future.	 It	 is	 fundamental	 that	 I	 continue	 to	 use	 the	 action	



















































I	 am	a	 class	 teacher	 in	 a	 one-form	entry	Greenwich	 Primary	 School.	 I	 have	 taught	 at	 the	
school	 for	 two	 years,	 in	 two	 main	 capacities:	 year	 2	 class	 teacher	 and	 Modern	 Foreign	
Language	 	 teacher.	 Currently	 there	 is	 a	 relatively	 high	proportion	of	 children	who	have	 a	
native	 mother	 tongue	 other	 than	 English.	 Some	 children	 have	 received	 an	 introductory	
period	of	EAL	support	by	means	of	intervention,	which	lasts	between	one	and	two	terms.		
	
The	 reason	 for	 my	 action	 research	 project	 stems	 from	 this.	 The	 arrival	 of	 a	 child	 from	
Bulgaria	 into	 a	 year	 5	 class,	who	has	 no	previous	 knowledge	of	 English,	 prompted	me	 to	








Koshy	 (2005)	 describes	 the	 purpose	 of	 action	 research	 as	 being	 ‘to	 learn	 through	 action	






Not	only	will	 this	 type	of	 research	 invite	a	wider	range	of	knowledge,	 it	will	also	 invite	us	




One	 other	 positive	 element	 is	 that	 action	 research	 adopts	 a	 cyclical	 approach	 to	














‘need	 to	 place	 education	 as	 a	 process	 of	 ‘coming	 to	 know’’	 Brown-Martin,	 in	 his	 book	
‘Learning	reimagined’	(2014)	also	discusses	this	idea	of	subjectivity	in	education.	Elaborating	
on	his	theory	of	the	tyranny	of	normal,	he	suggests	that	it	is	impossible	to	measure	what	is	
normal	 and	 that	 the	 insistence	 on	 maintaining	 the	 status	 quo	 produces	 children	 as	 ‘a	
product	 for	 a	 master	 no	 longer	 there’.	 If	 we	 don’t	 undertake	 these	 cyclical	 paths	 of	
research,	of	trying	out	an	action	and	reflecting	on	its	successes,	then	we	are	surely	passing	
children	 ‘along	 the	 conveyor	 belt’	 rather	 than,	 as	 Brown-Martin	 (2014)	 advocates,	 seeing	
education	as	a	passport	where	the	outcome	depends	on	‘who	controls	the	borders’.	
	
What	 this	 discussion	 highlights	 is	 that	 action	 research	 accepts	 that	 reality	 can	 only	 be	
understood	 as	 a	 social	 construction	 –	 an	 agreement	 between	 those	 within	 a	 culture.	 In	
doing	so	it	encourages	professionals	to	do	the	research	themselves	and	produce	their	own	
knowledge	based	on	their	interpretative	traditions.	As	I	have	shown,	the	crucial	reason	for	
celebrating	 the	 value	 of	 this	 type	 of	 research	 is	 that	 it	 clearly	 mirrors	 what	 the	 field	 of	
education	is	trying	to	do.	We	must	allow	action	research	to	facilitate	this	system	of	learning	





In	 order	 that	 my	 work	 is	 confidential,	 the	 child	 and	 family	 I	 worked	 with,	 as	 well	 as	 the	
school,	will	not	be	named.	The	children	 I	 interviewed	will	also	remain	anonymous.	For	 the	
purposes	 of	 the	 project	 I	 was	 working	 weekly	 with	 one	 child	 in	 year	 5	 and	 her	 Mother,	
meeting	twice	weekly.	Data	was	collected	by	means	of	observational	notes,	Ipad	recordings	
and	copies	of	edited	work.	All	work	was	completed	in	school	hours	on	the	school	premises.	
Through	 the	 school	 the	 work	 was	 unable	 to	 be	 confidential	 as	 we	 were	 seen	 working	
together	 and	permission	needed	 to	be	obtained	 to	use	 school	 space.	 I	 obtained	 informed	
consent	from	all	participants,	as	well	as	permission	from	the	Headteacher	and	Class	Teacher	







The	 intervention	 that	 exists	 for	 EAL	 children	 in	 my	 current	 school	 is	 a	 short-term	
introduction	to	basic	vocabulary	and	basic	conversational	language.	This	lasts	for	1-2	terms	
and	 is	not	age	or	ability	 specific.	Many	children	have	come	to	 the	UK,	 to	our	 school,	at	a	
young	age,	allowing	the	initial	boost	of	language	to	be	effective	as	a	starting	point	to	embed	
their	English	alongside	their	peers.	My	concern	arose	upon	the	arrival	of	a	girl	from	Bulgaria	
into	 a	 year	 5	 class.	 Receiving	 the	 interventions	 as	 per	 the	 standard	 practice,	 the	 class	
teacher	instantly	expressed	concern	over	how	this	child	would	be	able	to	access	the	year	5	
curriculum,	in	particular	in	literacy.	With	the	pressures	and	demands	of	the	new	curriculum,	











Murphy	 (2014)	 for	 example	 has	 undertaken	 numerous	 studies	 into	 Upper	 Key	 Stage	 2	
performances	of	EAL	children	in	the	UK.	Her	recent	study	measured	writing	capabilities	in	a	
variety	of	skill	sets,	profiling	children	based	on	chronological	and	language	age.	The	findings	
were	 useful	 and	have	 served	 to	 highlight	 the	 needs	 of	 EAL	 children	on	 a	 general	 level	 in	
years	5	and	6,	such	as	vocabulary	knowledge	and	skills	required	to	develop	organisational	
and	extended	writing.	Burgoyne	(2009)	also	alludes	to	these	skills,	determining	that	written	






research	 in	 that	 the	 child	 seemingly	 felt	 no	 need	 to	 act	 differently	 and	 I	 could	 make	
judgements	in	an	environment	that	she	was	comfortable	in.	I	was	able	to	see	normal	school	
environment	 behaviours	 without	 it	 being	 intrusive	 and	 hoped	 I	 would	 be	 able	 to	 see	
elements	of	EAL	learning	that	may	have	been	overlooked.	Of	course	the	disadvantages	are	
that	those	being	observed	can	change	their	behaviour	and	in	that	snapshot	of	time	it	can	be	





interviewing	 these	children	would	be	 that	 I	might	be	able	 to	ascertain	what	helped	 these	
children	to	secure	their	English	skills,	and	would	be	areas	I	had	perhaps	not	considered,	thus	
potentially	 inviting	a	new	 line	of	 inquiry.	 In	order	 to	avoid	bias	 I	was	 careful	 to	make	my	
questioning	broad.	It	can	be	difficult	to	control	the	focus	topic,	but	in	this	instance	I	took	the	
view	 that	 all	 areas	 of	 comment	would	 be	 valuable	 in	 some	 capacity:	 the	 key	was	 in	 the	
summary	of	responses.	 In	adhering	to	the	principles	of	action	research,	who	better	to	ask	
than	 those	 children	who	had	 lived	 through	 it?	My	constraints	here	must	be	mentioned:	 I	




themselves	 in	 the	 interview.	 Nonetheless	 I	 was	 given	 the	 key	 to	 my	 questioning.	
Individually,	every	child	I	interviewed	stated	that	the	best	way	they	learned	English,	in	their	
view,	was	to	go	home	and	teach	it	to	their	parents.	This	is	by	no	means	a	new	idea	-	This	is	a	
















The	 action	 I	 undertook	was	 to	measure	 if	 there	was	 any	 noticeable	 improvement	 in	 the	
child’s	English	ability	through	a	programme	of	study,	where	a	weekly	lesson	was	taught	by	




had	completed	 the	 lesson	 I	asked	 the	child	each	week	how	she	would	 like	 to	 teach.	Each	
time	she	elected	to	write	a	script	to	explain	to	her	mother	what	she	would	need	to	do.		
	
Upon	my	observations	 it	was	 clear	 that	her	grasp	of	 functional	English	and	grammar	was	
measurable:	 the	mistakes	 I	 found	and	 subsequently	 taught	were	 rectified	by	her	 and	 she	
was	able	then	to	edit	a	previous	piece	of	work	correctly.	What	she	was	unable	to	do	was	
explain	 this	 to	her	mother.	 In	her	native	 language	 the	possessive	pronouns	do	not	 follow	
the	same	format	so	she	was	unable	to	liken	words	to	her	own	understanding	of	language.	In	





a	 consciousness	 of	 sentence	 structure.	 What	 I	 was	 unable	 to	 measure	 however,	 was	
whether	 the	 improvement	 had	 come	 from	 reinforcement	 (my	 teaching)	 or	 through	
explanation	of	her	understanding	to	another	person.		
	
The	 effects	 of	 peer	 teaching	 have	 been	 widely	 discussed:	 the	 annual	 review	 of	 Applied	
Linguistics	 for	 example	 concluded	 in	 a	 2002	 study	 that	 ‘peer	 peer	 collaborative	 dialogue	
mediates	 second	 language	 learning.’	Whitman	and	 Fife	 (1988)	 echo	 this	 view,	 asserting	 a	
number	of	 reasons	 for	 the	positive	effects	of	peer	 learning.	 Improvement	 in	 socialisation,	
increased	enthusiasm	for	learning	and	most	notably,	that	it	allows	students	to	‘learn	twice’	
were	 all	 findings	 of	 their	 study.	 This	 latter	 part	 was	 my	 initial	 goal:	 would	 this	 child	
consolidate	her	 understanding	 through	 taking	on	 the	 role	of	 teacher?	 For	 this	 reason	we	
changed	the	focus	of	the	lessons.	Instead	of	me	teaching	to	address	her	errors,	our	lesson	
was	 spent	planning	 an	activity	 for	mother.	A	 subject	of	 the	 child’s	 choice,	 but	 something	
that	she	had	learnt	alongside	her	peers	in	class.	This	of	course,	by	virtue	of	me	not	being	her	
class	teacher,	meant	she	then	had	to	explain	it	to	me.	This	enabled	me	to	see	how	well	she	


















teacher	 must	 review,	 organise	 (and	 thus	 seek	 examples	 to	 illustrate)	 and	 possibly	
reformulate	 in	 one’s	 own	 terms,	 as	well	 as	 simplify	 the	 learning	 in	 the	 quest	 for	 a	 basic	






stated,	 I	am	unable	to	unreservedly	claim	that	this	 is	a	direct	result	of	 the	child	having	to	
explain	 her	 work	 to	 her	 mother.	 External	 contributing	 factors	 include	 my	 additional	
teaching,	as	well	as	the	progress	she	will	naturally	make	through	high	quality	class	teaching	
from	her	teacher.	Nonetheless,	the	skill	that	is	required	for	this	child	to	undertake	the	tasks	
I	 have	 set	 her	 each	 week	 must	 be	 noted.	 The	 cognition	 and	 understanding	 needed	 to	
consolidate	her	own	thoughts,	to	translate	this	and	subsequently	explain	to	someone	else,	
who	has	no	grasp	of	the	context	in	which	it	had	initially	been	delivered,	is	high.	I	do	feel	that	
this	 is	worth	 developing	 in	 further	 cycles.	 The	 question	 in	 a	 further	 cycle	will	 be	 how	 to	
hone	in	on	a	measurable	target	whilst	continuing	to	follow	the	same	process.	
	
In	 summary,	 this	 action	has	been	effective.	 In	 a	 further	 cycle	 it	 is	 easy	 to	 see	where	 this	
learning	 could	 go.	 The	 concept	 of	 project	work,	 peer	 collaboration	 and	 peer	 explanation	
essentially	means	this	type	of	intervention	could	be	tailored	in	any	way	a	teacher	or	student	
sees	fit.	The	important	thing	to	remember	is	that	the	allocated	time	to	teach	someone	else,	
to	 explain	 understanding	 or	 misunderstanding,	 has	 allowed	 for	 a	 greater	 depth	 of	
comprehension,	 which	 is	 essentially	 what	 the	 academic	 literature	 has	 highlighted.	 This	
could	 easily	 be	 embedded	 into	whole	 class	 teaching,	 thus	 addressing	 the	 needs	 for	 peer	
work	and	collaboration.	The	development	of	English	can	also	work	alongside	the	continued	




process	will,	 I	 feel,	continue	to	meet	the	needs	of	EAL	children	 in	class.	Koshy	(2005)	also	
cites	Reason	and	Bradbury	 in	The	Handbook	of	Action	Research	 (2001)	 in	 stating	 that	 the	
process	of	 inquiry	 is	 just	as	 important	as	 the	specific	outcomes	owing	 to	 its	 concern	with	
living	knowledge.	This	can	be	confirmed	 in	my	own	research,	 in	particular	 in	 reference	 to	
the	 importance	of	 the	self-reflective	stance	of	my	case	study.	 I	believe	that	 the	child	may	
take	the	reins	in	her	own	development	of	English	now,	possibly	using	this	peer	teaching	tool	
to	consolidate	areas	of	learning	of	her	choice.	To	have	not	reached	the	final	outcome	yet	is	






































research	 project	 at	 all	 times.	 One	 of	 my	 most	 crucial	 findings	 as	 a	 teacher,	 through	 this	
project,	is	that	we	must	where	possible,	allow	children	to	dictate	their	own	paths	of	learning,	
to	construct	their	own	realities	and	to	reflect	on	their	own	practice.	Without	this	element	in	
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guided	 reading	 sessions.	 Through	 reflection	 and	 discussion,	 several	 questions	 emerged:	 Was	
reading	 for	 pleasure	 predicated	 on	 skill?	 Were	 children	 aware	 of	 the	 world	 of	 literacy	 beyond	





Through	 reviewing	 related	 literature	 it	 became	 clear	 that	 nurturing	 lifelong	 readers	 was	 not	
predicated	on	skill	acquisition,	but	on	cultivating	a	 love	of	reading	(Sanacore	2002).	Although	the	




was	 supported	 by	 Twist	 et	 al	 (2007)	 who	 found	 that,	 despite	 improvements	 to	 reading	




































interviews	 with	 a	 mixed	 group	 of	 boys	 who	 showed	 few	 signs	 of	 engagement	 in	 reading.	
Conducting	informal	interviews	can	minimize	the	‘stage	fright’	young	children	may	feel,	therefore	
offering	more	valid	results.	
Following	 the	BERA	Ethical	Guidelines	 (2011),	we	 received	permission	 from	our	Head	Teacher	 to	
move	forward	and	all	children	assented	to	all	interviews.	Their	anonymity	and	right	to	withdraw	at	

























Following	 the	 interviews	we	 implemented	our	action:	we	 introduced	a	wider	 range	of	 text	 types	
and	 a	 blank	 scrapbook	 where	 children	 were	 encouraged	 to	 note	 down,	 stick	 or	 write	 about	
anything	they	read	at	home,	outside	or	in	school.	They	were	encouraged	to	think	about	the	literacy	
that	made	up	 their	 environments	 (environmental	 print)	 such	 as	 street	 signs,	 comics,	 computers,	
iPads	and	packaging.	This	process	was	modeled	to	them	and	the	children	were	given	the	chance	to	




Throughout	 the	project	we	 took	photos	of	 the	 scrapbooks	 to	measure	 impact	 and	observed	 the	

























the	 children’s	 responses	 referred	 to	 reading	 as	 a	 pleasurable	 pastime,	whereas	 in	 the	 follow-up	











































































Through	 informal	 conversations	with	 the	children	and	parents,	 it	was	evident	 that	 the	new	 ‘stay	
and	read’	sessions	had	generated	much	buzz	and	excitement.	For	example,	one	parent,	who	came	
each	week,	said,	“It’s	 interesting	 for	me	seeing	what	he	chooses	to	read	with	me,	 it’s	not	what	 I	
expected”.	 Posing	 the	 question	 to	 the	 entire	 class,	 every	 single	 hand	 was	 raised	 when	 asked	
whether	they	prefer	the	new	weekly	’stay	and	read’	session	to	the	old	monthly	sessions.	Child	H,	
the	 child	 of	 the	 parent	mentioned	 above,	 said,	 “It’s	 better	 this	 way.	 You	 get	 to	 read	with	 your	







The	 introduction	 of	 non-traditional	 text	 types	 and	 environmental	 print	 through	 a	 scrapbook	
seemed	to	have	had	a	positive	impact	on	boys’	attitudes	towards	reading,	and	their	conception	of	
what	reading	is.	The	children	who	read	but	didn’t	engage	in	the	texts	provided	by	school	were	able	
to	 share	what	 they	 actually	 read	 and	 see	 these	 non-traditional	 text	 types	 as	 “real	 reading”.	 The	




The	 impact	 of	 a	 scrapbook	 of	 this	 type	 is	 very	much	 dependent	 on	 a	 number	 of	 variables.	 One	
important	aspect	 is	 the	attitude	of	 the	 teachers	 themselves.	 The	class	 teacher	must	ensure	 they	
model	the	use	of	the	scrapbook	and	the	 joy	of	reading	non-traditional	text	types	to	the	children.	
When	we	first	 introduced	the	scrapbooks,	 the	children	did	not	use	them	as	much	as	we	thought	
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Tallis	 is	 a	 large	mixed	 comprehensive	 school.	 	 The	 focus	was	 on	 a	 year	 10	 GCSE	 art	 and	 design	
group.	 	A	group	 I	have	been	teaching	since	the	beginning	of	year	9.	 	At	 the	time	of	 research	the	
group	was	made	up	of	8	boys	and	8	girls	that	were	mixed	ability.		The	research	was	prompted	by	
the	 art	 department	 exam	 analysis	 in	 September	 2015	 where	 we	 made	 references	 to	 under	
performing	boys.	This	 led	to	me	thinking	about	their	motivation	around	homework	(h/w)	and	art	






Head	of	Department	and	exam	moderator	 for	Edexcel.	 	 I	have	 taught	GCSE	courses	continuously	
during	this	time.		I	was	familiar	with	the	issue	of	some	boys	lacking	motivation	in	the	subject	and	
my	hunch	was	 that	homework	was	perhaps	 the	problem	alongside	other	 concerns.	 	When	exam	
analysis	 takes	place	each	year	post	GCSE	exams	 there	 is	a	 trend	of	boys	gaining	 lower	grades	 to	
that	of	girls.	 	Boys	are	somehow	turned	off	by	the	rigour	of	doing	a	coursework	based	GCSE,	but	
why?	 	 Currently	 the	 GCSE	 course	 is	 split	 into	 2	 units.	 	 Unit	 1	 is	 course	work	 and	 is	 60%	 of	 the	
students’	 overall	 grade.	 	 Unit	 2,	 the	 externally	 set	 unit	 is	 the	 exam	 unit,	 it	 is	worth	 40%	 of	 the	
course	but	 is	delivered	over	about	a	9	week	period.	 	The	very	nature	of	 the	subject	according	to	
boys	discussed	by	Coles	(2012,	1)	is	‘(boys	are)	not	continuing	with	art	and	design	and	they	will	talk	
about	the	lack	of	opportunity	to	do	fun	projects,	the	emphasis	on	drawing	and	writing…..and	the	




After	 some	 reflection	 I	 have	 focused	 on	 three	 main	 issues	 I	 feel	 have	 an	 impact	 on	 boys	
performance	in	GCSE	art	and	design.	Firstly	-	boys	motivation	about	the	subject,	particularly	using	
sketchbooks.	 Secondly	 -	 the	 seemingly	 lack	 of	 knowledge	 shared	 with	 boys	 (and	 girls)	 about	


























I	developed	a	scheme	of	work	to	try	 to	address	the	three	main	 issues.	 	 I	 focused	on	a	sample	of	







boys	and	girls	 in	art.	 	We	all	had	similar	views.	 	Boys,	often	don’t	enjoy	working	 in	a	sketchbook,	
whereas	girls	generally	do	-	this	was	stated	in	Ofsted	(2009).		
	
Boys	don’t	enjoy	writing	about	art	and	making	written	connections	 to	other	artists’	work	 (this	 is	
part	of	one	of	 the	assessment	objectives	on	 the	course).	 	We	 felt	many	boys	enjoyed	choices	of	
techniques	and	materials	and	that	they	preferred	working	in	3D.		
	







different	 approaches	 to	 ‘drawing’,	 research	 tasks	 (which	 are	 not	 about	 cutting	 and	pasting	 from	
Wikipedia),	 discussions,	 debate,	 visits	 to	 galleries,	 open-ended	 starting	 points,	 personalised	
learning	approaches?’	Having	read	this	article	I	began	refining	the	scheme	of	work	the	group	were	
about	to	start	working	on.	 	Changes	in	the	project	needed	to	boost	motivation.	 	My	main	change	
was	 to	 ensure	 all	 the	 students	 had	 a	 choice	 of	materials	 to	work	 from	 and	 that	 their	work	was	
personal	to	them.	
	
Clark	 (2008,	 2)	when	 performing	 research	 across	 a	 boys	middle	 school	 states	 that	 ‘attitude	 and	
motivational	data	 indicates	boys	do	not	 seem	 to	 think	 school	 is	 as	 important	 in	 their	 lives	as	do	












(2016,	 3)	 was	 also	 relevant	 specially	 when	 	 it	 clearly	 stated	 that	 ‘many	 of	 our	 museums	 and	
galleries	 are	envied	around	 the	world	 along	with	our	 visual	 arts,	music,	 theatre,	 film,	dance	and	
fashion.	It’s	not	just	the	artists,	designers,	actors,	writers,	musicians,	choreographers	that	make	our	





2016).	 I	felt	 it	vital	to	share	this	 level	of	 information	with	my	colleagues	and	the	students.	 	Art	 in	
many	schools	is	loosing	its	value	due	to	the	pressure	of	league	tables	and	core	subjects.		Students	












Etherington	 (2013)	 writes	 that	 boys	 see	 art	 as	 a	 feminine	 subject.	 	 Nationally	 boys	 are	 taught	
predominantly	by	women	in	art.		Therefore,	do	we	feminise	the	subject?		Do	the	boys	in	my	group	
think	 art	 is	 a	 feminine	 subject?	 	 I	wasn't	 sure	 this	was	 the	 case	 for	my	 group.	My	 group	wasn’t	
made	 up	 of	 predominantly	 girls	 it	 was	 equal	 across	 boys	 and	 girls.	 However	 the	whole	 year	 10	
cohort	for	art	and	design	stands	at	boys	27,	girls	43.	Etherington	(2013)	also	suggests	that	following	
some	kind	of	 ‘boy-friendly	pedagogy'	was	not	a	 solution	but	more	 teaching	on	an	 individual	and	
inclusive	 model	 would	 be	 recommended.	 	 	 The	 author	 questions	 the	 value	 of	 ‘boy-friendly	
pedagogy’	 whereas	 Coles	 (2012)	 believes	 it	 has	 value.	 	 I	 feel	 a	 combination	 of	 ‘boy-friendly	
pedagogy’	 (for	 the	boys	and	girls)	and	teaching	on	a	more	 individual	scale	 for	GCSE	was	the	way	
forward	with	my	group.	I	could	see	this	taking	shape	in	developing	the	SOW.		Students	were	going	






campaign	 about	 students’	well	 being	 and	 the	 cycle	 calms	 down	 again.	 	 GCSE	 art	 homework	 has	
always	been	a	vital	part	of	the	course	work.		Classroom	time	is	simply	not	enough	to	cover	all	the	
assessment	 objectives	 widely	 showing	 breadth	 and	 depth.	 	 H/w	 complements	 the	 classwork,	
allowing	students	to	generate	prep’	studies	to	support	final	pieces	that	are	made	in	the	lesson.		 I	





















H/w	 needs	 to	 be	 a	 balance	 between	 ability	 and	 challenge.	 There	 seems	 to	 be	 no	 conclusive	
evidence	 to	 suggest	 h/w	develops	 ‘responsibility	 and	 independence’	 says	Hallam	 (2009,	 4).	 	 She	





Younger	 and	Warrington	 (2007,	 236)	 place	 the	 point	 that	 ‘the	 sex	 difference	 is	 only	 part	 of	 the	
issue.	 	 Ethnicity	 and	 social	 class	 is	 part	 of	 the	 problem	 too’.	 Clark	 et	 al	 (2005)	 also	 back	 this	 by	
saying	 ‘When	attempting	 to	 summarise	 these	 trends	 (male	underachievement	 in	 school),	 factors	
such	 as	 lack	 of	 male	 role	 models	 in	 schools,	 cultural	 attitudes	 about	 gender	 expectations,	
disinterest	in	subject	matter,	 lack	of	organisation	and	planning	for	the	future,	learning	styles,	and	
the	need	 for	physical	 space	and	movement	 seem	to	be	 recurring	 themes’.	 	All	 these	 issues	have	
been	presented	 to	me	 	as	an	art	 teacher.	 	Of	 course	not	every	boy	 fails	and	of	 course	not	all	of	







engage	 the	 boys	 and	 raise	motivation.	 	Motivation	was	 largely	monitored	 around	 the	 students’	
want	and	enthusiasm	to	complete	h/w	linking	to	the	scheme	of	work	and	make	personalised	pieces	



















‘Collections	 and	Narratives’	may	 suggest,	 it	 is	 linked	 to	 stories.	 I	 asked	 the	 students	 to	 begin	 to	
write	 a	 story	with	 illustrations	 about	 a	memory,	 a	 holiday,	 a	 family	 event,	 a	 special	 person	 etc.		
Being	aware	 that	boys	don’t	always	 like	 ‘traditional’	drawing	 I	generated	a	 range	of	 resources	 to	


































This	 gave	 them	 more	 ownership	 about	 researching	 independently.	 	 Here	 I	 begun	 to	 facilitate	
support	through	tutorials	enabling	student	to	design	and	create	final	pieces.		The	final	pieces	have	
shown	 a	 variety	 of	 techniques	 such	 as	 paper,	mixed	media,	 clay,	 painting,	 printing,	 construction	


























































































	 																																 	 	
	




















I	 also	 surveyed	 the	 entire	 group	 prior	 to	 the	 action.	 The	 surveys	 and	 action	 took	 place	 about	 6	





thought	 it	 was	 neither.	 	 This	 went	 against	 the	 general	 feeling	 about	 how	 boys	 see	 art.	 As	 the	
scheme	of	work	was	based	on	more	personal	ideas	perhaps	the	boys	were	generating	ideas	around	
their	preferences	and	interests	and	therefore	didn’t	see	any	gender	attached	to	it.	25%	of	the	boys	
thought	 the	 art	 course	 had	 more	 h/w	 compared	 to	 other	 subjects,	 12.5%	 thoughtless,	 12.5%	
















a	 sketchbook	 is	whilst	working	 on	 final	 pieces.	 	We	 took	 time	 to	 look	 at	 page	 layouts	 and	 how	
sketchbooks	can	be	visually	exciting	-	enhancing	grades.	
	
























































































































































































































































told	 they	 could	 opt	 out	 of	 art	 h/w	 for	 six	 weeks	 they	 said	 predictable	 things	 in	 their	 final	
questionnaires.			
	
The	 boys	 that	 did	 not	 choose	 to	 do	 the	 h/w	 or	 did	 very	 little	 recognised	 they	 had	 prevented	
themselves	 to	 make	 connections	 with	 others’	 work,	 to	 develop	 ideas	 and	 skills	 and	 they	 were	
prevented	from	working	out	possible	problems	when	making	their	final	pieces.		The	two	boys	that	
completed	 all	 or	 the	majority	 of	 the	 h/w	 said	 they	 had	made	 connections,	 developed	 ideas	 and	
skills	and	that	by	doing	the	h/w	it	had	helped	them	work	out	possible	problems	when	making	their	
final	pieces.	Two	of	the	more	unmotivated	boys	that	did	the	least	or	none	of	the	h/w	worked	quite	
similarly	 creating	 final	 pieces	 that	were	 alike	 even	 though	 they	were	 encouraged	 and	 given	 the	
same	opportunities	to	work	how	they	wanted	to.		Their	ideas	were	quite	straightforward	from	the	
beginning	 and	 they	 struggled	 to	 move	 these	 ideas	 forward.	 The	 other	 two	 were	 much	 more	
adventurous	 with	 their	 starting	 ideas	 and	more	 confident	 in	making	more	 independent	 choices	
about	 materials	 and	 outcomes.	 	 The	 results	 regarding	 the	 way	 H/w	 supported	 their	 classwork,	
varied	depending	on	what	they	were	doing.		So	the	majority	of	h/w	was	individually	set	and	posted	
on	the	class	blog.		H/w	was	set	during	the	lesson	when	I	gave	each	student	in	the	group	a	one	to	



















I	 surveyed	 the	whole	 group	 about	whether	 they	 enjoyed	working	 in	 their	 sketchbook	 or	 not.	 	 I	
chose	 to	 ask	 this	 as	 a	 question	 as	 the	 group	 had	 been	 working	 for	 a	 year	 and	 a	 half	 with	
sketchbooks	 and	 I	 felt	 they	 had	 enough	 experience	 to	 reflect	 on	whether	 they	 liked	 sketchbook	
work	or	not.	
50%	of	 the	boys	 liked	working	 in	a	sketchbook.	 	Research	performed	by	Coles	 (2012)	and	Ofsted	
(2009)	suggests	most	boys	don’t	like	working	in	a	sketchbook.	For	those	who	prefer	not	to	work	in	
sketchbooks	 we	 have	 now	 begun	 to	 allow	 students	 to	mount	 their	 units	 of	 work	 on	 A1	mount	
boards	to	show	their	journey	of	ideas.	This	has	taken	the	pressure	off	sketchbook	work.		Some	of	














































3	 had	 had	 the	 opportunity	 to	work	 in	 2D	 and	 3D.	 	 I	 felt	 they	 could	 reflect	 on	 their	 experiences	
making	 art	 to	 respond	 to	 this	 question.	 	 More	 of	 the	 boys	 preferred	 working	 in	 2D.	 	 Research	
suggests	boys	prefer	working	 in	3D	according	 to	Coles	 (2012)	and	Ofsted	 (2009).	 	 I	 feel	 students	
know	what	they	like	in	art	and	we	have	to	listen	to	them.		If	they	have	a	keen	interest	in	learning	
how	 to	master	 observational	 drawing	 for	 example	 we	 need	 to	 allow	 them	 to	 explore	 this.	 Just	
because	they	are	boys	it	doesn’t	mean	they	will	automatically	want	to	work	with	clay	or	other	3D	






parents’	 question	 it	 was	 based	 on	 whether	 they	 themselves	 had	 knowledge	 about	 careers	 in	
creative	industries.		I	also	asked	them	to	list	any	creative	industry	careers	they	could	think	of.		Most	
of	 the	 students	 said	 they	 have	 not	 been	 taught	 about	 this.	 	 Though	 some	 students	 could	 list	
creative	 careers,	 parents	 listed	 the	most.	 	 One	 student	 within	 the	 group	 did	 comment	 that	 his	
parents	had	discussed	creative	industries	careers	with	him.	
Students	 who	 are	 unfamiliar	 with	 the	 amount	 of	 career	 options	 and	 pathways	 into	 creative	
industries	will	no	doubt	believe	that	jobs	within	the	arts	are	limited.		Research	and	evidence	such	
as	 “Cultural	 Education	 for	 Governors’	 published	 by	 the	 Arts	 Council	 shows	 that	 the	 creative	
industries	are	growing	massively	every	year.	 	As	art	educators	we	have	a	responsibility	to	engage	
our	students	with	this	information.		I	created	a	careers	board	in	my	room	with	supporting	booklets	
which	 I	have	 left	out	 for	 students	 look	at.	 	 I	 am	now	developing	sections	of	SOW	across	 the	key	
stages	where	creative	industries	careers	will	be	part	of	learning.		Also	the	plan	is	to	invite	creative	
industry	people	 in	 to	 talk	 to	groups	about	what	 they	do.	For	example	 I	have	now	arranged	 for	a	
local	graphic	designer	who	runs	their	own	business	and	a	parent	of	a	student	who	is	an	illustrator	
to	visit	our	6th	form	art	students	to	talk	to	them	about	their	careers.		I	am	now	regularly	updating	




















I	 surveyed	 the	whole	 group	with	 a	question	asking	 the	 students	 to	 compare	 the	amount	of	h/w	
they	received	from	art	compared	with	other	subjects.		I	also	asked	them	if	they	thought	the	quality	
of	the	h/w	impacted	the	artwork	they	made	in	lessons.			I	allowed	the	boys	in	the	sample	group	to	
choose	 to	 do	 the	 h/w	 or	 not.	 	 I	 felt	 allowing	 them	 to	 choose	 to	 do	 the	 art	 h/w	 or	 not	 would	










exam	results	and	as	a	 consequence	 students	are	 seeing	 the	worth	 in	h/w	and	can	 recognise	 the	
impact	it	has	for	lessons.		However	I	recognise	the	option	for	the	sample	boys	to	opt	out	of	doing	



























they	 value	 it	 compared	 to	 other	 subjects	 they	 are	 studying.	 They	 are	 motivated	 by	 choice	 of	
























reminded	myself	 of	whilst	 doing	 this	 action	 research	was	we	must	have	more	 confidence	 in	our	















some	 of	 my	 strengths	 and	 weaknesses	 as	 an	 art	 teacher.	 	 It	 has	 remained	 me	 yet	 again	 how	







On	 reflection	 if	 I	 was	 to	 do	 this	 action	 research	 again	 I	 would	 narrow	 down	 the	 amounts	 of	
elements	I	was	exploring	and	questioning.		Motivation,	h/w	and	careers	are	all	substantial	parts	of	












Action	 research	has	developed	my	ability	 to	 reflect	 as	 a	 teacher.	 	 The	process	has	 given	me	 the	
tools	 to	 generate	 questions	 and	 find	 solution	 or	 confirm	 my	 assumptions	 about	 how	 I	 teach	
students.	 	Working	with	 the	 students	on	 this	 level	 has	 allowed	me	 to	 see	 further	 into	how	 they	










however	 this	 is	 not	 to	 say	 girls	 and	 boys	 would	 automatically	 generate	 work	 that	 was	
obviously	made	by	a	female	or	a	male.			
• Encourage	them	to	record	ideas	in	a	range	of	ways	-	drawing	for	different	purposes,	using	
drawing	 to	 communicate	 a	 range	 of	 ideas.	 	 This	 supports	 risk	 taking	 and	 learning	 from	
mistakes.	




























































































I	 am	currently	employed	as	a	 Learning	Support	Assistant	at	Alderwood	Primary	School	 in	Eltham	
and	I	have	been	there	for	the	past	18	months.	Before	this,	I	worked	as	an	Early	Years	Practitioner	




Coming	 from	an	early	year’s	background,	 I	have	always	 recognized	 the	 importance	of	early	print	
and	reading	with	children	to	increase	their	self-confidence	and	to	encourage	pre-writing	skills	and	





















how	 at	 school	 we	 could	 implement	 measures	 to	 support	 children	 to	 recognize	 the	 pleasures	
involved.	We	felt	that	reading	at	home	will	be	vital	in	encouraging	all	children	to	enjoy	reading	and	









of	 theoretical	 and	 topical	 research	 readings.	 From	 reading	Merisuo-Storm	 (2006),	 it	was	 evident	
that	there	is	a	strong	link	between	the	types	of	reading	materials	available	within	school	and	the	
amount	 of	 independent	 reading	 completed	 by	 children,	 especially	 boys	 at	 home	 and	 elsewhere.	
There	 was	 a	 belief	 that	 there	 was	 sometimes	 all	 round	 embarrassment	 for	 some	 children	 in	
admitting	to	enjoy	reading,	and	that	many	schools	struggle	to	accommodate	and	provide	reading	
materials	 desired	 by	 all	 the	 children.	 So	 for	me	 and	my	 investigation,	 evaluating	 and	 looking	 at	
what	 types	 of	 books	 and	 reading	 materials	 we	 have	 to	 ensure	 we	 provide	 a	 literacy	 rich	
environment	 is	 important,	 including	 catering	 for	 what	 boys	 wanted.	 Worthy	 et	 al	 (1999)	 also	
believed	 in	 this	 division	between	girls	 and	boys	 and	 the	willingness	 to	 read	being	 related	 to	 the	




The	 report	 “Reading	 for	 Pleasure:	What	we	 Know	Works”	 by	 the	 Centre	 for	 Literacy	 in	 Primary	
Education	 (2014)	was	extremely	useful	 as	 it	 gave	 clear	 information	as	 to	what	had	already	been	
tried	 and	 tested	 in	many	 schools.	 It	 led	me	 to	 evaluate	 what	 we	 value	 in	 our	 school,	 and	 how	
families	of	the	children	under	our	care	may	not	share	the	same	reading	ideals	and	practices.	
	
From	 reading	 the	 research	 already	 conducted,	 I	 was	 particularly	 interested	 in	 our	 “reluctant	
readers”,	those	who	did	not	seem	to	read	regularly	at	home	and	appeared	not	to	enjoy	reading	in	
school.	 I	worked	daily	with	 this	 group	of	 children	 to	 encourage	 reading	 for	 pleasure,	 to	become	
fully	 immersed	 within	 a	 text	 that	 may	 otherwise	 be	 out	 of	 reach	 to	 them	 be	 it	 from	 lack	 of	
opportunity	 to	 read	 such	 a	 book	 because	 of	 its	 lack	 of	 availability	 in	 the	 home.	 By	 becoming	
immersed	in	a	text	from	me	reading	to	them,	with	the	pressure	released	from	them	of	having	to	














































about	 reading	 at	 home,	 the	 types	 of	materials	 they	 enjoyed	 reading	 and	what	 they	 felt	 helped	





























1. Creating	a	 reading	guide	 for	parents	 that	describes	what	 they	 can	be	done	at	home	with	






3. Possibly	 opening	 our	 school	 library	with	 an	 official	 borrowing	 scheme,	 providing	 children	
access	to	a	range	of	literature	that	they	could	share	in	the	home	that	they	would	otherwise	
















































































Universal	–	collaborative	working	with	 the	Education	team	that	 is	 seen	to	benefit	all	 children	on	
the	 school	 role	 in	 some	 way	 through	 involvement	 in	 school	 planning,	 training,	 shaping	 of	 the	
environment	etc.	
Specialist	 -	 Intervention	required	to	support	children	more	closely	through	direct	 joint	work	with	
the	class	team,	Assessment/advice	and	delivery	of	class	based	therapy	programmes	
Targeted	 -	 Children	who	 require	 individual,	 tailored	 episodes	 of	 care	 (blocks	 or	 open-ended)	 to	
ensure	 they	 are	 not	 at	 clinical	 risk	 of	 harm	 e.g.	 assessment/monitoring	 of	 postural	 deformity,	
prescription	of	equipment,	acute	episodes	of	physical	injury/pain/deterioration	in	mobility.	
	
The	 Targeted	 aspect	 of	 our	 service	 would	 best	 be	 described	 as	 the	 area	 of	 work	 that	 only	 the	
Physiotherapy	 team	 are	 qualified	 to	 carry	 out.	 	 As	 modern	 practice	 has	 moved	 away	 from	 the	































support	 from	 the	Physiotherapy	 team	 (Specialist	 intervention).	 	 This	was	 the	 advent	of	 the	 ‘Try-
cycle’	 project	 and	 is	 the	 focus	 of	 this	 action	 research.	 Observing	 children	 over	 time	 it	 became	
evident	that	there	were	individual	examples	of	children	being	able	to	actively	pedal	the	static	cycle	
that	we	did	not	 anticipate	would	have	had	 the	 capacity	 to	do	 so.	 	 This	 raised	 the	question	how	
















direction	 of	 an	 adult.	 	 Voluntary,	 controlled	 movement	 is	 impaired	 by	 neurological	 and	
biomechanical	 dysfunction	 and	 their	 ability	 to	 move	 is	 directly	 related	 to	 the	 severity	 of	 their	
movement	disorder.	
Historically	our	intervention	with	children	diagnosed	with	the	most	complex	level	motor	disorders	




The	 World	 Health	 Organisation	 (WHO)	 describes	 interventions	 of	 this	 nature	 within	 their	















• Secondarily	 affected	 by	 the	 biomechanical	 changes	 that	 occur	 in	 their	 body	 as	 a	 direct	
result	 of	 the	 primary	 problem	 (shortening	 of	 muscles,	 orthopaedic	 problems,	 complex	
postural	deformity)	
• And	affected	at	a	Tertiary	 level	as	 they	are	deemed	not	 to	have	the	voluntary	movement	
needed	 to	 exercise.	 	 Participation	 is	 not	 a	 concept	 that	 is	 widely	 advocated	 for	 this	
population	as	there	is	not	the	expectation	that	they	can	be	active.	
This	 leads	to	the	statement	of	concern	that	children	with	complex	disability	are	falling	outside	of	
the	 norms	 of	 public	 health	 promotion	 within	 the	 educational	 curriculum.	 	 The	 Department	 of	
Health	 (DOH	 2011)	 recommend	 that	 children	 under	 5	who	 are	walking	 should	 be	 involved	 in	 at	
least	3	hours	of	daily	activity	and	for	children	&	young	people	between	5-18,	they	should	carry	out	





through	 case	 studies	 that	 children	 should	 be	 given	 more	 opportunity	 within	 the	 school	 day	 to	











3. Are	 there	 any	 contraindications	 for	 children	 with	 a	 GMFCS	 level	 4/5	 motor	 disorder	
participating	in	exercise?	





(Das	and	Horton	2016).	This	 is	directly	 linked	to	wider	knowledge	that	Aerobic	 fitness	 is	a	strong	
indicator	of	mortality	in	adulthood	(Verschuren	et	al	2009).	
	
Aerobic	 exercise	 can	 be	 defined	 as,	 “any	 physical	 activity	 that	makes	 you	 sweat,	 causes	 you	 to	
breathe	harder,	and	gets	your	heart	beating	faster	than	at	rest.	It	strengthens	your	heart	and	lungs	
and	 trains	your	cardiovascular	 system	to	manage	and	deliver	oxygen	more	quickly	and	efficiently	
throughout	your	body.	Aerobic	exercise	uses	your	 large	muscle	groups,	 is	 rhythmic	 in	nature,	and	
can	be	maintained	continuously	for	at	least	10	minutes”	(Ricketts	2016).		
	











significantly	 less	 engaged	 in	 physical	 activity	 than	 their	 peers	 and	 that	 this	 was	 linked	 to	 less	
proficient	FMS.	
	
In	 2012	 The	 Lancet	 published	 its	 first	 series	 on	 physical	 activity	 worldwide,	 which	 showed,	 “an	
estimated	 5.3	million	 deaths	 per	 year	 are	 due	 to	 inactivity”	 and	 they	 concluded	 that	 this,	 “is	 as	
important	 a	modifiable	 risk	 factor	 for	 chronic	 diseases	 as	 obesity	 and	 tobacco”	 (Das	 and	Horton	






From	a	 large	scale	 literature	review	of	8318	articles,	16	were	eligible	 for	 inclusion.	 	Studies	were	




60-75	 min	 of	 moderate	 intensity	 physical	 activity	 per	 day)	 seemed	 to,	 “eliminate	 the	 increased	
mortality	 risks	 associated	 with	 high	 total	 sitting	 time.”	 Although	 this	 is	 not	 necessarily	 an	
appropriate	 exercise	 goal	 for	 all	 of	 our	 population	 it	 brings	 forward	 ‘Tertiary’	 disability	 as	 afore	
mentioned	and	confirms	that	our	sedentary	children	need	to	be	considered	in	this	debate,	as	they	










There	was	 a	 direct	 correlation	 between	 functional	mobility	 and	 participation,	which	mirrors	 the	
concern	that	we	have	about	our	more	severely	impaired	children	being	sedentary.	
	
Interestingly,	 they	 concluded	 from	 the	 search	 that	 the	 objective	 measures	 of	 habitual	 physical	
activity	were	more	 reliable	 than	 the	 subjective	and	 in	 turn	more	 subjective	measures	were	used	
with	the	GMFCS	5	population.			This	would	relate	to	the	fact	that	this	population	of	children	have	a	
global	developmental	delay	and	the	components	of	more	objective	measures	are	more	difficult	to	
achieve	 as	 they	 can	 be	 unable	 to	 follow	 specific	 instructions	 or	 communicate	 their	 opinion	 for	
interpretation.	
	
This	 was	 found	 to	 be	 a	 common	 theme	 through	 all	 the	 research	 and	 in	 a	 similar	 study	 of	 116	
















Exact	 recommendations	 for	 physical	 activity	 and	 exercise	 for	 children	 with	 a	 complex	 motor	
disorder	could	not	be	found.			The	most	comprehensive	reference	to	our	population	was	found	in	
the	 ‘Guidelines	 for	 exercise	 testing	 and	 prescription’	which	 has	 been	 compiled	 by	 the	 American	
College	of	Sports	Medicine	(2014).			
	
A	 chapter	 dedicated	 to	 CP	 outlines	 the	 principles	 that	 can	 be	 extrapolated	 from	 other	 related	




















specific	guidelines	for	 ‘safe’	physical	activity	participation	definitely	poses	a	barrier	 for	 instigating	
or	increasing	exercise	for	children	who	have	a	significant	medical	history.		
	








Contraindications	were	 sourced	 from	 the	 American	 College	 of	 Sports	Medicine	 (2014)	 and	 have	
been	detailed	for	information.	
	
The	 advice	 pertains	 specifically	 to	more	 rigorous	 exercise	 testing	 designed	 to	 assess	 how	much	
exercise	 a	 person	 can	 tolerate;	what	 is	 an	 appropriate	 programme	 to	prescribe	 and	 to	 diagnose	



















to	 map	 how	 individual	 muscles	 performed	 during	 cycling	 and	 whether	 there	 was	 a	 significant	
difference	between	typical	muscle	and	muscles	affected	by	CP.		They	studied	10	children	at	GMFCS	
Level	 3	 &	 4	 and	 concluded	 that	 all	 muscles	 throughout	 the	 full	 cycle	 revolution	 had	 altered	
electromyographic	characteristics	compared	 to	adolescents	without	a	presenting	motor	disorder.		





McRae	 at	 al	 (2009)	 case	 studied	 one	 ambulatory	 child	 with	 CP	 and	 their	 response	 to	 using	




population	 as	we	would	 be	 unable	 to	 explain	 the	muscle	 stimulation	 sensation	 (electric	 current	
used)	and	this	may	cause	distress.			
	
Chen	 et	 al	 (2012)	 describe	 cycling	 as	 providing	 ‘massive	 and	 repetitive	 practice	 and	 progressive-













• The	 less	 active	 participants	 in	 this	 study	 achieved	 improvements	 in	 a	 shorter	 time,	
supporting	assertions	that	gains	are	greatest	where	muscle	is	weakest.	
























CP.CP	 describes	 a	 group	 of	 disorders	 of	 the	 development	 of	 movement	 and	 posture,	 causing	
activity	 limitations	 that	 are	 attributed	 to	 non-progressive	 disturbances	 that	 occurred	 in	 the	





‘Service	Evaluation’	as	oppose	 to	 research.	 	The	project	was	 formally	 registered	with	Oxleas	NHS	














another	 to	be	able	 to	cycle	and	 the	bike	adjusted	 for	 size,	which	 impacted	on	how	many	
sessions	could	be	timetabled.	
Baseline	medical	 assessment	 was	 carried	 out	 by	 our	 school	 nursing	 team	 so	 that	 the	 children’s	
resting	status	was	known	for	comparison	during	and	post	exercise.		Consent	from	the	Community	



















child’s	 motor	 disorder	 responded	 to	 the	 activity	 of	 cycling.	 Spasticity	 is	 defined	 as	 “increased,	





a	 reason	 to	 terminate	 the	 cycle.	 	 On	 detection	 of	 sudden	 resistance	 the	 bike	 would	 slow	 and	
reverse	 direction,	 which	 eased	 out	 the	 stiffness.	 Passive	 speeds	 were	 kept	 low,	 as	 spasticity	 is	
velocity	dependent,	and	children	were	monitored	for	their	known	expressions	of	discomfort.			
Sessions	were	stopped	if	a	child	breached	more	than	30	triggers	and/or	if	they	communicated	any	
known	 signs	 of	 discomfort.	 	 This	 figure	was	 chosen	 so	 that	we	 could	 profile	 children’s	 response	
longitudinally	 and	 observe	 if	 there	 was	 any	 reduction	 of	 spasm	 over	 time	 as	 children	 become	
familiar	with	the	exercise	or	progressed	from	passive	to	active	cycling.	
	







minute,	minus	 a	 person’s	 age	 is	 the	maximum	heart	 rate	 (HR	max)	 that	 they	 can	 safely	 achieve	





we	 needed	 to	 ensure	 that	 we	 stayed	 within	 a	 safe	 limit	 and	 used	 a	 combination	 of	 the	 ACSM	




drafted	 and	 presented	 the	 first	 time	 each	 class	 team	member	 visited	 the	 gym	 after	 the	 project	
commenced.	
	
All	 gym	 sessions	were	 run	 by	 Tracy	 Friend	who	was	 responsible	 for	 the	 data	 collection	 at	 each	
cycle.		Regular	meetings	were	scheduled	with	me	to	discuss	individual	children,	any	problems	with	
the	 equipment,	 modifications	 that	 may	 enhance	 the	 cycling	 experience,	 positive	 emerging	
anecdotes,	 and	 any	 concerns.	 This	 specific	 project	 ceased	 at	 the	 end	of	 the	Academic	 year	 (July	





















something	 that	 was	 once	 difficult	 can	 become	 enjoyable.	 	 Cycling	
needs	 to	 be	 introduced	 slowly	 and	 if	 the	 child	 is	 not	 comfortable	
then	it	can	be	revisited	at	a	later	date	to	see	if	things	have	changed.	
2. 	 E	 has	 the	 most	 functional	 ability	 of	 the	 cohort.		
She	 can	 sit	 independently	 and	 move	 between	
positions	on	the	floor.		
However	her	 graphs	 showed	 the	 least	 amount	of	
active	 cycling	 in	 comparison	 to	 her	 peers,	 with	
almost	 all	 of	 the	 session	 being	 passive	 (less	 than	
one	minute	of	active	cycling	each	time)	
E’s	 data	 highlighted	 the	difference	between	 capacity	 and	 function.		
She	would	be	considered	able	to	pedal	from	the	observation	of	her	
daily	mobility,	 but	 the	 activity	 of	 the	 bike	was	 new	 and	 there	 are	
many	 other	 reasons	 for	 suboptimal	 physical	 activity,	 including	
biological,	psychological	and	social	factors	(Philpot	et	al	2010).			
	
E	 actively	 pushed	 out	 against	 the	 cycle	 and	 these	 showed	 up	 as	
‘spasms’	 on	 the	 bike.	 	 The	 bike	 is	 not	 sophisticated	 enough	 to	





briefly.	 	 I	would	 like	her	 to	 continue	over	a	much	 longer	period	 to	
assess	whether	more	exposure	brings	more	activity?	
3. 	 R	 has	 a	 dyskinetic	 motor	 disorder	 (involuntary	




However	 he	 did	 not	 register	 any	 muscle	 tone	
(stiffness)	either	and	allowed	the	bike	to	passively	
cycle	for	him	with	no	adverse	reaction.			
As	 above	R	would	be	 a	 candidate	 for	 a	much	 longer	 case	 study	 to	
establish	whether	a	learned/innate	response	to	cycling	is	stimulated	
over	 time.	 	 I	 would	 specifically	 like	 to	 achieve	 an	 increased	
frequency	 to	 observe	 whether	 exposure	 is	 related	 to	 cycling	
capacity.	
4. 	 M’s	 movement	 disorder	 presents	 predominantly	
as	weakness.	
This	 child	 recorded	 the	 biggest	 increase	 in	 active	
cycling	-	nearly	6x	active	cycling	over	3	months	
	
He	 achieved	 the	 most	 number	 of	 sessions	
achieved	 in	 one	 month,	 with	 some	 recorded	 on	
consecutive	 days	 (other	 children’s	 absence	 from	





recorded	 active	 cycling	 time	 again	 in	 the	 last	
session.	
	
No	 muscle	 tone	 and	 no	 spasms	 were	 recorded	
across	all	cycle	sessions.		
	
The	 findings	 are	 consistent	 with	 the	 child’s	 movement	 profile	 of	
overall	 weakness	 rather	 than	 stiffness.	 	 There	 would	 be	 less	
resistance	 to	 passive	 or	 active	 movement	 and	 therefore	 good	
movement	potential	if	the	motivation	matched.	
The	child	has	a	generally	passive	demeanour	and	his	active	response	






whether	 this	 is	 at	 a	 conscious	 or	 innate	 level	 is	 not	 possible	 to	
determine?	
5. 	 IW’s	motor	disorder	 is	 very	 complex	and	a	mixed	
picture	of	spasticity	and	dyskinesia.	
	
She	 recorded	 the	 highest	 number	 of	 spasms	 and	
this	 would	 be	 expected	 when	 related	 to	 the	
















IW’s	 response	 to	 the	 cycle	 session	 was	 always	











(within	 safe	 zones)	 that	 would	 be	 expected	 with	
aerobic	exercise.			
	




• A	 learning	 effect	 for	 the	 activity.	 	 As	 her	 cycling	 sessions	
increased	so	did	her	ability/motivation?	
	
Tracy	 also	 reported	 that	 IW	was	 very	 sensitive	 to	 position	 change	
and	optimising	how	she	was	sitting,	by	bringing	her	forward	slightly	
in	 the	 chair	 (increasing	 the	 amount	 of	 bend	 at	 her	 hips)	 had	 a	
positive	overall	effect	on	her	stiffness.	
	
Perhaps	 most	 significantly	 we	 recorded	 that	 she	 had	 Botox	
injections	 to	 her	 legs	 part	way	 through	 the	 trial.	 	 The	 date	 of	 the	
Botox	 (as	 highlighted	 on	 her	 graph	 data)	 coincided	 with	 the	




The	benefit	of	Botox	on	active	movement/function	 is	 known	 to	be	
documented	for	ambulatory	children	less	affected	by	CP,	but	fewer	
studies	will	have	 looked	at	children	with	a	GMFCS	 level	5	disorder.		






the	 statement	 from	 the	 ACSM	 (2014)	 that	 “Medical	 interventions	
such	 as	 Botox	 injections…may	 drastically	 change	 the	 function	
potential	of	the	individual”.	








that	 the	 more	 he	 cycled	 actively,	 the	 more	
spasms	he	experienced.			
	
AS	 did	 not	 communicate	 that	 any	 of	 the	 spasms	
were	 uncomfortable	 and	 no	 sessions	 were	
terminated	on	this	basis.		
AS	 was	motivated	 to	 cycle	 and	 the	more	 exposure	 he	 had	 to	 the	
activity	the	more	he	participated.	
	




7. 	 L’s	 profile	 was	 the	 longest	 recorded,	 with	 data	
from	 6	 months	 of	 cycling	 over	 a	 total	 of	 26	
sessions.	 	During	his	 first	 session	 he	 cycled	 for	 9	
seconds	 and	 this	 steadily	 increased	 to	 a	 mean	
peak	of	9	minutes.	
	
He	 had	 no	 record	 of	 any	 muscle	 tone	 and	 only	





By	monitoring	 his	 vital	 statistics	we	were	 able	 to	
identify	 an	 anomaly	 session	where	 L’s	 heart	 rate	












L’s	 cycling	 graphs	 show	 that	 his	 performance,	 although	 very	
encouraging,	 was	 unpredictable	 and	 erratic	 between	 sessions.	 	 I	
would	 like	 to	 see	 if	 greater	 consistency	 is	 seen	 with	 time	 and	
exposure	or	if	other	variables	need	to	be	changed	to	achieve	this?	
8. 	 S	has	no	voluntary	active	movement	of	her	legs	in	
sitting	 or	 lying	 however	 she	 cycled	 actively	 from	
her	 first	 exercise	 session	 on	 the	 bike	 (67%	
activity).	
	











muscles	 and	 her	 activities	 of	 daily	 living	 are	
impaired	 at	 the	 same	 level	 as	 IW	 and	 AS.		
However	cycling,	active	or	passive,	did	not	trigger	
any	spasms	at	any	point	during	 the	observation.		





constantly	 and	 directly	 to	 her	 bloodstream.	 Other	 children	 being	
observed	also	take	this	medication,	but	they	receive	 it	orally	which	
is	a	much	less	effective	mode	of	delivery	(the	medicine	has	to	travel	
to	 the	 stomach	 first	 and	 gets	 diluted	 before	 it	 reaches	 the	
bloodstream).	
	
S’s	 profile	 suggests	 that	 the	 pump	 has	 enhanced	 her	 capacity	 for	
active	movement,	 but	 we	 cannot	 determine	 this	 with	 certainty	 as	












The	Action	 of	 formally	 evaluating	 the	 Try-cycle	 programme	has	 resulted	 in	 a	 development	 in	 all	
aspects	 of	 the	 work.	 The	 specific	 intention	 of	 profiling	 how	 our	 children	 move	 and	 respond	 to	
cycling	has	been	achieved.		At	the	most	basic	level	we	have	established	that	7	of	the	children	were	
















–	 a	new	 sign	 for	 the	 front	door,	 an	office	desk,	 towel	 rack,	 photo	display	board.	 	 Enhancing	 the	
space	 enhances	 the	 experience	 for	 all	 participants	 and	 visitors	 are	 a	 regular	 feature	 in	 the	 gym			




















• Children	with	 a	 diagnosis	 of	 Autistic	 Spectrum	disorder	 –	 some	 children	 cannot	 pedal	 a	 bike	 and	 this	










session	 and	 therefore	 the	 bikes	 can	 be	 used	 outside	 of	 Gym	 time	 to	 maximise	 the	 resource.		
However	 children	with	a	motor	disorder	or	any	other	physical	 concern	 that	would	deem	them	a	
clinical	risk	are	only	seen	by	our	lead	LSA	and/or	Physiotherapy	team	to	ensure	safe	practice.	
The	specific	development	of	Tracy’s	role	has	been	an	extremely	positive	benefit	of	the	programme.		
Her	 vision	 and	 commitment	 to	 the	work	 has	 helped	 embed	 the	project	within	 the	 school’s	 core	
provision.	 	 She	 has	 championed	 the	work	with	 our	 parents,	 producing	 communication	 slips	 and	















all	 those	 observations	 are	 very	 different.	 	 Every	 child’s	 profile	 brought	 up	 something	 unique	 for	
discussion.		There	are	also	a	number	of	external	variables	that	need	to	be	further	considered.	



















We	 need	 to	 continue	 profiling	 children’s	 cycling	 ability	
according	 to	motor	 disorder	 classification	 to	 study	 how	
different	 children	with	 the	 same	 diagnosis	 and	 level	 of	








• Present	 the	 work	 to	 the	 Health	 Quality	 and	 research	 board	 to	
discuss	Ethical	approval	for	a	longitudinal	project.		
• Apply	for	the	next	round	of	the	University	of	Greenwich	Institute	
of	 Integrated	 care	 funding	 to	 assist	with	 research	planning	and	
delivery	
• Look	 at	 formulating	 a	 plan	 for	 a	 safe	 incremental	 approach	 to	
building	 up	 the	 duration	 of	 cycle	 sessions.	 	 Strong	 et	 al	 (2005)	
suggest	 that	 for	 youth	 who	 have	 been	 physically	 inactive,	 “an	
incremental	 approach	 to	 the	 60	minute	 goal	 is	 recommended.	
Increasing	activity	by	10%	per	week”.	 	This	 is	an	approach	used	
in	athletic	 training	appears	so	for	our	population	we	could	 look	
to	 start	 under	 this	 figure	 to	 accommodate	 for	 our	 children’s	
motor	disorder.	
In	 order	 to	 maximise	 participation	 and	 profiling	 across	
the	school	we	need	to	 increase	resource	to	the	project.		
If	 we	 refer	 back	 to	 the	 Department	 of	 Health’s	
recommendations	 and	 link	 this	 to	 the	 information	
relating	 to	 safe	 exercising	 for	 children	 with	 CP	 (ACSM)	
we	 would	 aim	 for	 children	 to	 be	 participating	 in	
consecutive	 daily	 cycling.	 	 This	 was	 achieved	 with	 one	
child	 in	 the	 project	 and	 appeared	 to	 have	 a	 significant	
impact.	 	 From	 what	 we	 know	 this	 would	 require	 a	
Medimotion	 bike	 attached	 to	 each	 high	 needs	 class	
room.	
• Present	 findings	 to	 potential	 sponsors/	 partners	 to	 try	 and	
secure	additional	funding	for	the	cycles.	
• Invest	in	the	programme	and	expand	the	Try-cycle	identity	
• Map	out	demand/capacity	document	 illustrating	the	shortfall	 in	
potential	cycle	sessions	across	the	school	week	
• Development	of	 the	 lead	 role	 for	Trycycle	delivery.	 	This	would	
include	 an	 increase	 in	 the	 number	 of	 days	 allocated	 to	 the	










• Literature	 search	 in	 to	 the	 ‘Weekday	 versus	 the	 Weekend’	







Look	 further	 at	 the	 link	 between	 cognitive	 ability	 and	
performance	in	cycling.	
• As	part	of	a	child’s	referral	on	to	Try-cycle	there	will	be	a	record	
of	 their	 cognitive	ability.	 	 This	may	be	able	 to	 link	 in	with	 their	
Educational	profile/school	Footsteps	record?	 	 If	we	capture	this	
measure	 we	 can	 start	 to	 assess	 the	 assumed	 impact	 that	
understanding	has	on	the	outcome	of	active	movement	
Do	we	 routinely	 record	 our	 children’s	 Body	Mass	 Index	
(BMI)?	
There	will	be	a	cohort	of	children	in	the	school	who	are	
registering	as	 (or	at	 risk	of	becoming)	obese.	 	The	bikes	
offer	 an	exercise	opportunity	 that	 is	 above	and	beyond	






The	 number	 of	 missed	 sessions	 was	 recorded	 at	 times	








presentations	 that	 children’s	 active	 cycling	 peaked	 and	
dipped	 between	 sessions.	 	 None	 of	 the	 graphs	 showed	
us	 a	 consistent,	 steady	 pattern	 once	 active	 cycling	 had	
been	established.		We	know	that	our	children	have	many	
more	 external	 variables	 than	 a	 child	 without	 a	 motor	
disorder,	but	over	 time	 is	 there	any	way	we	 could	help	
this	to	level	out	so	that	they	are	maximising	activity.	
• Tracy	 already	 records	 information	 about	 each	 session	 through	
detailed	written	description,	but	this	should	be	developed	in	to	a	
format	that	can	be	compared	for	each	child’s	cycle	and	between	
different	 children’s	 sessions	 (e.g.	 time	 of	 day,	 cycling	 as	 an	
individual,	cycling	in	a	group,	cycling	with	the	TV	on,	cycling	in	a	









for	 this	 population	 as	 they	 fall	 under	 the	 radar	 for	 conventional	 research	 studies.	 	 In	 the	
Surveillance	of	Cerebral	Palsy	in	Europe	(2002)	it	was	recorded	that	overall	a	third	of	children	with	
CP	were	not	walking.	 	 In	our	 local	Children’s	Physiotherapy	 service	evaluation	we	know	 that	our	
caseload	 has	 had	 a	 consistent	 representation	 of	 children	 with	 CP	 each	 year	 (our	 largest	 single	
diagnosis)	 sitting	at	around	45%.	 	These	 two	 figures	combined	 indicate	 that	 there	 is	a	 significant	




skills	 a	 person	 has	 developed	by	 practice	 in	 a	 particular	 physical	 environment,	 the	 second	 to	 the	
actual	application	of	these	skills,	which	 is	 influenced	not	only	by	physical	environment	but	also	by	






their	 findings	 they	 advocate	 that	 more	 severely	 impaired	 children	 (Levels	 3,	 4,	 and	 5)	 should	
concentrate	on	capability	enhancement,	whereas	levels	1	&	2	might	benefit	from	focusing	on	other	




















We	 can	 look	 more	 closely	 at	 the	 possible	 benefits	 of	
Medical	 intervention	 on	 cycling.	 	 During	 their	 time	 on	
the	 bikes	 children	will	 incidentally	 have	 new	medicines	
introduced	 to	 their	 regime	 and	 possibly	 receive	 Botox	
injections.	 	 Although	 for	 our	 population	 these	
interventions	are	generally	prescribed	to	aid	comfort	and	
positioning,	 rather	 than	 enhance	 activity,	 we	 may	 be	
able	 to	 record	 there	 is	 an	 additional	 benefit	 to	 their	

























Action	 research	 has	 provided	 me	 with	 an	 opportunity	 to	 formalise	 a	 research	 project	 and	 has	
offered	the	support	needed	to	bring	this	in	to	fruition.		The	framework	of	the	project	has	given	me	
focus	and	structure,	without	which	I	can	categorically	say	my	research	would	not	have	been	carried	




The	 informal	 structure	of	 the	monthly	 sessions	worked	very	well.		The	 tone	of	 the	meetings	was	
relaxed	 and	 I	 think	 this	 is	 very	 important	 in	 fostering	 commitment	 from	 participants.		I	 was	 not	
‘afraid’	 to	 come	 back	 to	 a	 meeting	 if	 things	 had	 not	 moved	 on	 very	 far	 since	 the	 last	 time	 I	
attended,	as	I	knew	that	the	facilitated	discussion	would	tease	out	some	good	feedback	and	help	
give	me	some	new	direction.		I	always	left	the	meetings	with	a	new	angle,	an	inspired	thought	or	a	
practical	 change	 that	would	help	 shape	 the	project.		This	 felt	 very	 subtle,	 low	pressure,	 but	 very	
motivating.	
		
Engaging	 with	 peers	 also	 undertaking	 research	 is	 by	 nature	 very	 inspiring.		Being	 able	 to	 share	
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